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Measuring the project’s success
Almost a year into the project, an interim evaluation 
was carried out to measure the impact of the training 
and development to date and to ascertain changing  
learning needs. The evaluation indicated that teachers’ 
attitudes, confidence and competencies regarding 
global learning and DE methodologies had developed 
and grown. Teachers demonstrated an increased 
ability to explore new teaching strategies, observe  
the impacts in the classroom – both positive and 
disappointing – and then to purposefully change their 
own practice accordingly. One teacher reported seeing 
‘links throughout the curriculum – not just one-off 
global lessons – e.g. the maths, writing and DT involved 
in the malaria project; the computing skills involved 
in researching endangered animals; or role-play in 
Fairtrade work’.

Lesson observations were undertaken during the 
autumn, spring and summer terms. Both these and 
feedback discussions with teachers provided further 
evidence of the continuing positive impact of the 
project on teaching and learning.

Teachers’ observations provided anecdotal evidence 
of pupils’ increased enthusiasm and motivation for 
writing, and improved levels of writing in terms of 
growing sophistication. An overall pattern of improving 
and positive attitudes towards writing emerged: 

The children have been more motivated following the 
global learning activities and have become more involved 
in wanting to find out more. This has meant that some of 
their writing has been more purposeful.

By the end of the 2013–2014 school year, teachers 
were positive about developing their own knowledge, 
skills, values and understanding in relation to global 
learning and using DE methodologies. They were also 
enthusiastic in terms of how to incorporate this into 
their teaching. 

Outcomes at EYFS
By summer 2015, the number of pupils achieving the 
expected Good Level of Development at the end of 
Reception had risen from 39% to 67%. Within the 
time frame of the Global Learning Writing Research 
Project, improvement was found in a number of areas 
that contribute to the end of EYFS Good Level of 
Development, including:

• Reading – by July 2014, development had increased 
to 77% achieving expectations (from 12% in 
September 2013)

• Writing – by July 2014, development had increased  
to 77% achieving expectations (from 24% in 
September 2013)

• Listening and Attention – by July 2014, develop-
ment had increased to 39% exceeding expectations 
(from 47% achieving expectations but 0% of pupils 
exceeding in September 2013) 

• Understanding – by July 2014, development had 
increased to 39% exceeding expectations (from 
29% achieving expectations but 0% exceeding in 
September 2013)

• Moving and Handling (including mark-making) – 
by July 2014, development had increased to 100%  
(from 47% in September 2013).

in the school, the project was carried out to find 
evidence of whether global learning and development 
education (DE) methodologies – including dialogue-
based and participatory learning to facilitate 
awareness, understanding and interaction with 
multiple perspectives – can have a positive impact 
on pupils’ literacy knowledge and skills development, 
enlivening and enriching literacy learning and thereby 
contributing to improving writing skills. 

The school began this research project in 2013 
soon after an Ofsted Inspection graded it as Requires 
Improvement (RI). Previous to this research study, 
Ofsted inspections had consistently graded the school’s 
approaches to incorporating a global dimension within 
its curriculum as Good:

Pupils’ spiritual, moral, social and cultural development 
is promoted well. Pupils have a good awareness of cultural 
diversity. There is a strong focus on developing pupils’ 
social responsibilities (Ofsted, 2013).

The head teacher and Senior Leadership Team decided 
to build on pupils’ motivation for global learning 
activities by conducting an intervention that would 
enable a sharper focus on global learning in order to  
use DE methodologies to raise standards in writing. 

With the help of the Local Advisor for the Global 
Learning Programme (GLP) – the school was a GLP 
Expert Centre between 2013 and 2015 and continues to 
be involved in the programme – they decided to carry 
out an action research project. The aim was to test the 
assumption that global learning and DE methodologies 
could both increase the pupils’ motivation and writing 
skills and help bring about the desired progress. This is 
how the Global Learning Writing Research Project was 
conceived. The findings from this project are available 
in DERC Research Paper no. 16 (Alcock and Ramirez 
Barker, 2016), which also contains specific examples of 
all the learning strategies used.

Alongside developing writing, it was hoped the 
research project would also foster the GLP aims, which 
include: stimulating critical thinking about global 
issues; and helping pupils to understand their role in 
a globally interdependent world and explore strategies  
by which they can make it more just and sustainable. 

Conducting the research 
The project was carried out through a system of staff 
development across the school over the whole of the 
2013–2014 academic year, with subsequent changes 
made to teaching and learning within the classroom.

It started with a learning needs analysis (LNA) for 
staff in April 2013 to ascertain the attitudes of teaching 
and support staff towards development education and 
global learning. The analysis also helped to identify 
teachers’ experiences, levels of confidence and any 
misconceptions with respect to developing specific 
global learning themes with pupils, as well as defining 
the implications for school ethos.

In light of the findings from the LNA, the staff 
undertook a range of development activities, including 
staff meetings, professional development days, a 
session on staff perceptions of pupils’ writing, and an 
action-planning session to support each year group 
with their topics for the term ahead. Teachers used  
age-appropriate global learning and development 
education methodologies in their classrooms through-
out this period of time. 

techniques that led to writing in the form of reports, 
persuasive argument, recounts and stories. Letters were 
written to the governors suggesting improvements for 
the school playground. The children were encouraged 
to use ‘I wonder why’ sentences in their writing. The 
strategy of talking partners was also widely used. 

The teachers also tried out a lot of development 
education strategies to support the development 
of specific literacy learning objectives within the 
children’s written work, for example role-play, debates, 
hot seating, paired discussion techniques and dialogue-
based learning. A range of fiction and non-fiction books, 
photographs, internet research and resources plus 
video clips were used. 

The Global Learning Writing Research Project
This Global Learning Writing Research Project 
found global learning to be a strong contributor to 
the improvement in pupils’ achievement. Conducted 

How rainforests and recycling led to 
improvement in pupils’ writing
This article tells the story of how a Shropshire primary 
school harnessed its existing commitment to global 
learning and development education methodologies to 
develop a project designed to help raise pupils’ writing 
standards across the curriculum. Through the study 
of topics such as rainforests, recycling, Fairtrade and 
malaria, pupils were given the opportunity to both 
think about global issues and develop their writing and 
critical thinking skills.

In the Early Years (EYFS) there were discussions 
around photographs, stories and video footage that 
stimulated ideas around recycling, diversity and respect. 
At Key Stage 1, a project on mini beasts facilitated 
discussion and work around malaria, Fairtrade and 
the wider environment, which led to projects around 
the Millennium Development Goals. The rainforest 
topic at Key Stage 2 employed Philosophy for Children 

Hilary Alcock and Linda Ramirez Barker explain how 
pupils’ writing standards were raised through a whole-
school project which set out to motivate primary school 
pupils through global issues.

Writing 
the World

How global learning can help to 
raise standards in pupils’ writing

“The project 
had a positive 
impact on 
teaching and 
learning, and 
an overall 
pattern of 
improving 
and positive 
attitudes 
towards 
writing 
emerged.”

“Pupils were 
given the 
opportunity 
to think about 
global issues 
and to develop 
their writing 
and critical 
thinking 
skills.”
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and the majority of pupils were judged to be making 
good progress with writing, with ‘pupils able to apply 
their knowledge and skills to real-life problems’. Global 
learning was clearly acknowledged by Ofsted as making 
a positive contribution to improved standards within 
pupils’ writing: 

The work in pupils’ books shows that they have lots 
of opportunities to practise their writing in a range of 
subjects… The school uses global education themes very 
effectively… This makes the learning more relevant 
and interesting for pupils, and so it contributes to their 
enthusiasm for learning (Ofsted, 2015).

Other external comments have helped to verify whether 
or how much the project has been a contributory factor 
to the improved progress with pupils’ writing:

The Global Learning (Writing) Project training sessions 
have identified some strong contexts for writing as 
hoped. Pupils are being given plenty of opportunities 
to write in response to a range of contexts… within KS2 
there is evidence of good cross-curricular links and high 
expectations... clear evidence of a cohesive unit of work 
being built up over time, e.g. rainforest work – this 
culminates in an independent, extended piece of writing. 
Pupils present as more confident writers who are being 
taught how to write effectively (Local Authority School 
Improvement Advisor Report, May 2014).

A range of evidence from the study also identifies 
that, while taking into account other changes within 
classroom practice for improving writing (such as the 
introduction of the literacy scheme ‘Read, Write, Inc’, 
using working walls to highlight pupils’ learning targets 
and changing the policy for marking pupils’ work), 
the project has made a specific contribution through 
using both context and methodologies that not only 
harnessed pupils’ motivation to write, but provided 
them with a different and greater range of skills that 
has enabled them to improve their writing’s quality  
and quantity.

Joining the Global Learning Programme
Over 3500 schools are engaged with the GLP. Through 
free training, guidance, resources, and funded CPD, 
the GLP is helping teachers in Primary, Secondary  
and Special schools develop pupils’ engagement, 
knowledge, skills and values at Key Stages 2 and 
3 through effective teaching and learning about 
development and global issues. Find out more and 
register for free at www.glp-e.org.uk

Thanks to Jo Dieguez of the Global Learning Programme for 
her help with the writing of this article.
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Moreover significant progress in two of the Early 
Learning Goals can be seen: Understanding the World; 
and People and Communities and The World. No pupils 
were working within the expected level of development 
as they began Reception in September 2013, however 
by the end of Reception 100% of pupils were working 
within the expected level for these two aspects. 

The Ofsted inspection carried out in 2015 noted that 
within the EYFS: 

Activities frequently capture the imagination of children 
and encourage them to practise vocabulary and learn 
about the world.

This is evidenced though data that shows significant 
progress by the end of the Reception year. 

Improvements at KS1 and KS2
By 2015 the school’s average point score (APS) for 
writing at KS1 was above the national average and 65% 
of the cohort achieved above age-related expectation 
(ARE).

• Between 2012 and 2015, Key Stage 1 results for pupils 
achieving Level 2b or above in writing increased 
from 66% to 91%.

• Pupils achieving above ARE also increased from 33% 
to 65% at KS1. The APS has also seen year-on-year 
improvement – from 13.9 (0.6 below the national 
average) in 2012 to 17.0 (1.7 above the national 
average) in 2015. (Data based on RAISEonline)

As the school only changed to primary status in 
September 2012, there were only pupils up to Year 4 in 
the school while the project was running. This means 
that, at the time of the study, the school did not have 
an end of Key Stage 2 cohort. However, predictions 
(using RAISEonline) based on actual data for Years 3 
and 4 show that, based on current performance, over 
80% of pupils will achieve ARE at the end of KS2 in 
writing – with results gradually increasing year on year. 
Predictions for the numbers of pupils achieving above 
ARE at KS2 are particularly strong. 

The contribution of global learning
Early in 2015, the school was re-inspected by Ofsted and 
graded as Good. ‘Rapid school improvement’ was noted, 

“The GLP 
is helping 
teachers in 
Primary, 
Secondary and 
Special schools 
develop pupils’ 
engagement, 
knowledge, 
skills and 
values at Key 
Stages 2 and 
3 through 
effective 
teaching and 
learning about 
development 
and global 
issues.”


